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Introduction
For decades, higher education has embraced Paulo Freire’s 
belief that students and teachers should work together, 
teaching each other, problem solving, and engaging in the 
important work of critical thinking.

Our mission is to feature stories about students, faculty, and 
staff working together as partners. The zine itself is also 
a collaboration in that same tradition. In these pages, both 
paper and digital, we see a wide range of how partnership 
happens on the UM-Dearborn campus. From the classroom 
to the community, from student support to working condi-
tions, from engineering to creative writing, these partner-
ships show the innovations students, faculty, and staff are 
continually engaging in on campus. We hope to highlight 
that work here while pointing toward the transformative 
potential of partnering in the future. 
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The CoOp
Summer Mathematics REU 2021

by Timothy Batt & Dr. John Clifford 

In late May, I began participating in an 
eight-week mathematics research project,
known as an REU (Research Experience for 
Undergraduates). I worked with two other
students, Georgia Corbett from Bucknell Uni-
versity and Lauren Forbes from St. Thomas
University, under the mentorship of Professor 
John Clifford. Our goal was to characterize
the numerical range of a composition oper-
ator symbolized by an anti-diagonal matrix.
The composition operator is defined as

where A is an n × n anti-diagonal matrix 
and  is a function defined on n dimensional
complex Euclidean space. In this instance, 
the composition operator takes a func-
tion f and gives out another function           . 
Since our group worked with Composition
Operators, we become known as The CoOp.

Due to the complexities of Covid restric-
tions, most of our project needed to be
conducted at home over Zoom. We met twice 
every day, once in the morning and once
in the afternoon. Our morning meetings 
would begin with ice-breakers to help us form
team camaraderie. After a few laughs to-
gether, we would get down to business by
presenting our progress on different facets 
of the project or learning new mathematical
ideas and mechanics which would help with 
the project.

In the early afternoon, we would break 
for a few hours for lunch. During this time
we worked on concrete examples of gener-
al theorems; I was particularly interested in

illustrating the examples with graphs. After-
words, we would resume collaborative work
with an afternoon group meeting. Through-
out the week, we also attended various math
talks geared towards exposing students to 
different mathematical applications. One of
my favorites was given by Frank Morgan 
from Williams College on tiling 3 dimensional
space with solids. On Fridays, my group pre-
sented our results from the week to the
other 24 members of the large group, con-
sisting of our group, the other four research
groups, and the five mentors.

The first two weeks of our project was 
devoted to learning new material important
in our research. Personally, I found this 
part to be very challenging and, at times,
overwhelming due to the amount of com-
plex information. However, as the research
began in the third week, everything seemed 
to fit together and become more clear. This
is when the fun began. Also, at this time, 
Georgia, Lauren, and I started working
on different aspects of the project, which 
would contribute to the overall project. I
thoroughly enjoyed working on and thinking 
about my problem independently and then
presenting it to my group for advice. The 
different perspectives each group member
brought served to deepen everyone's under-
standing and, more often than not, proved
invaluable in solving our individual problems. 
I focused most of my time on computing
the numerical range of anti-diagonal com-
position operators symbolized by 2×2 and
3×3 matrices. This was made possible by 
Georgia and Lauren's work in characterizing
the composition operator as the direct sum 
of matrices.
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The numerical range involves taking what 
is called an inner product (this is taken by
multiplying the components of two vectors 
pairwise and then adding them all together)
of the matrix representation of our operator 
acting on a vector (which yields a new vec-
tor) with the original vector. Each vector 
put into the numerical range gives a single
complex number, but there are infinitely 
many vectors to be used as inputs. With so
many possible outputs, we set out to char-
acterize the numerical range in an easy-to
understand manner by using boundaries 
which encapsulate the points in the numerical
range. Interestingly, the boundary of the nu-
merical range of our composition operator
can be characterized nicely by an infinite 
number of rotating ellipses. As such, our
project sought to characterize these collec-
tion of ellipses. An example of the numerical
range of an anti-diagonal composition op-
erator symbolized by a 2×2 matrix is shown
below and is the region in light blue. This nu-
merical range can be visualized as the set
of all points inside a rubber band wrapped 
around the red ellipsis and the point (1; 0):

For experts reading this article the composition

operator        is  acting  on  the  Hardy space 
of analytic functions on the open unit ball in n 
dimensional Euclidean space.  The numerical 
range of a composition operator        .

During the final week of the research 
project, and due to the University's Covid
restrictions becoming more lax, we were 
able to meet in person at a hotel in Dearborn.
Interacting in person with my team was a 
wonderful culmination to our research proj-
ect. During this time, we tied up any loose 
ends on our project and prepared for our final
presentation to the SUMMR Math Confer-
ence, hosted by Michigan State University. It
was exciting, and a little nerve-wracking, to 
present to so many different people; however,
it was an experience of a lifetime, and 
I am grateful to have been a part of it.

From Professor Clifford

Professor's Yunus Zeytuncu and Hye-
jin Kim started the University of Michigan-
Dearborn's REU (Research Experience for 
Undergraduates) in 2017. In five short years
it has become a nationally recognized pro-
gram. I have participated as a mentor four
of the last five years and am always amazed 
by the students' accomplishments. Every
year, I learn more about the interesting work 
of my colleagues as the students work on
projects in their mentors area of expertise.

The last two REU's, 2020 and 2021, have 
been held virtually over zoom. Although I
was hesitant to participate in an online REU 
in 2020, and still prefer in-person REUs, I
was surprised how much I enjoyed the virtu-
al REU experience. Reasons why the virtual 
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REU was nice were the ease with which stu-
dents could share their work, convenience
of scheduling meetings, and the productiv-
ity of the students. I believe the University
of Michigan-Dearborn's REU in Mathematics 
is a high impact experience for students -
both students and mentors remember it for 
years to come. The four students I mentored
in 2017 still stay in touch with each other and 
with me.

This last summer we had six mentors and 
five groups of students (pictured below).
The mentors where me (John Cliord) and pro-
fessors Yulia Hristrova, Kelly Jabbusch,
Aditya Viswanathan, Tian An Wong, and Yunus 
Zeytuncu.

My group focused on the spectrum and 
numerical range of a composition operator
on the Hardy space and consisted of three 
students (from left to right): Timothy Batt,
Georgia Corbett, and Lauren Forbes, pictured 
below.

They presented their work at the Summer 
Michigan Undergraduate Conference hosted by
Michigan State University and at the highly 
selective Young Mathematicians Conference
hosted by Ohio State University. We are pres-
ently working on writing up our results for
publication.

Timothy Batt is a Junior majoring in Mathemat-
ics at the University of Michigan - Dearborn.

Dr. John Clifford is a Professor of Mathematics 
and the Mathematics Undergraduate Program 
Advisor. You can learn more about him on his 
personal website: http://www-personal.umd.
umich.edu/~jcliff/links.html or send him an 
email at jcliff@umich.edu .
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Nonbinary Gender: 
Scholarship and Experience

Dr. Amy Brainer: The idea for this group 
came out of a need. LGBTQ+ studies is 
a quickly growing field. En route to the 
certificate, many students want to do 
an independent study to explore a new 
idea or advance knowledge about a topic 
of importance to them professionally or 
personally. The number of students look-
ing for this experience exceeds the num

available to supervise them. When Zenon came to me with a propos-
al to study nonbinary identities, I recognized this as an important 
topic and one that many students care about. So, I pitched the idea 
of inviting more people to join us. I figured this would make the dis-
cussions more interesting and diverse – and I also was thinking, as 
program director, of meeting the independent study needs of more 
students in one go. I have to say, the outcome of their collaboration 
totally blew me away. They were so organized, driven, and thought-
ful about their work. We were able to cover more ground in the 
literature with multiple people gathering and sharing sources. And, 
everyone put their unique stamp on the podcast. For me, this kind 
of student team-driven project melds the best of both worlds – the 
intensive faculty-student cooperation and focus of an independent 
study, and the collegiality and diversity of thought we find in the 
classroom.

Zenon Sommers: Creating and completing 
this independent study was a really powerful 
experience. I got to see just what can happen 
when students and faculty with a common in-
terest come together to create knowledge. 
The project began when I asked Dr. B if she 
could help me find a faculty member with 
whom I could complete an independent study 
about nonbinary gender. I was excited when
Dr. B offered to sponsor this independent study herself. When Dr. B
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Payton Filkins: When I found out about this 
unique chance to complete an independent 
study, I knew I had to get on board. I was in-
terested in what academia had to say about 
this increasingly prevalent topic in today’s 
world. Additionally, I was also beginning to 
look deeper into my relationship with my 
own gender and expression, so I had a bit 
of a personal stake in my research. Dr.
Brainer is a professor who truly understands the importance of 
encouraging students to follow their visions and passions, and I 
don’look deeper into my relationship with my own gender and ex-
pression, so I had a bit of a personal stake in my research. Dr. 
Brainer is a professor who truly understands the importance of 
encouraging students to follow their visions and passions, and I 
don’t think this project would’ve been the same without her fa-
cilitation. Our weekly meetings were filled with camaraderie and 
an energy that I’ve never felt in a class before. This project so-
lidified my appreciation of courses that are structured to invite 
thinking outside the classroom. I had never taken an independent 
study before, so being part of the process to create my dream 
syllabus with a group of equally driven students was wonderful! 
I hope every student has an opportunity to create a learning envi-
ronment like this one at some point in their educational journey.

 Dr. B offered to sponsor this independent study herself. When Dr. 
B invited other students to participate, the project blossomed into a 
collaborative environment where four students explored primary re-
search on nonbinary gender and gathered each week to teach each 
other what they were learning. From the outset we had planned to 
conduct a panel to hear directly from nonbinary folks about their 
experience to supplement our reading of the scholarly literature. 
As this panel approached, we realized that audio recordings from 
the panel could form the basis of a podcast that integrates nonbi-
nary folks’ experience with the scholarly literature while making 
both more accessible to the general public. The final product of this 
collaboration was astounding even to everyone who worked on it. 
Creating this project with my classmates showed me that a small 
group working toward a common goal can achieve truly spectacular 
things.
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Lauren Wilson: As an early childhood edu-
cator, I want to be inclusive and sensitive 
to gender development in my teaching phi-
losophy and curriculum. I knew I wanted to 
utilize and make actionable the knowledge 
this independent study group gathered on 
nonbinary identities. The small group as-
pect made it easy to connect with each 
other’s findings. I really appreciated the
intimacy and empathy this environment offered. As for the podcast, 
we recorded everything in about two and half days, a true labor of love, 
and collaborated on each aspect. This process allowed us to share 
our work and make it accessible beyond the academic community. 
It’s surreal to have friends and family (and strangers!) listening to 
it. More importantly, they are communicating what they’ve learned 
as well as expressing their anticipation for the next episodes. It 
has opened the door for friends to talk about their gender journey 
and share the information with others. I’m grateful for the work we

Phoenix Sky DiMauro: This project was 
really unique for me. On one hand, it was 
an independent research project, so it 
was very self-driven and unrestricted, but 
it was also a group project, so we got to 
really utilize each other’s skills, research, 
and perspectives to make something that 
we couldn’t possibly have accomplished 
individually. I’m really impressed with our

end product, and I’m proud of all of us for how dedicated we were 
to each other. Having Dr. B’s guidance as a resource that we could 
utilize freely was great. It was a different experience than a tradi-
tional student-professor dynamic, where you use your professor’s 
help to apply research within a framework that they have applied. 
In this project, we were able to have Dr. B help us apply our work to 
realize our own goals, and that made it a very passionate endeav-
or. It’s very cool to see all the hard work we put into this continue 
on after the semester ended. In that way it feels very alive. This 
podcast wasn’t just a grade; it’s going to continue to be listened to 
and be a resource to others. That’s a really encouraging thought 
for me.
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dedicated, the partnerships that formed, and the opportunity to 
share aspects about the lives of nonbinary people. I hope it equips 
listeners with knowledge and strategies to be better allies as it has 
for me.

Nonbinary Gender: Scholarship and Experience is a 10-part podcast series produced by four 
UM-Dearborn students pursuing LGBTQ+ Studies Certificates. This project is the culmination of 
research and interviews collected during the Summer 2021 semester for an independent study 
of nonbinary identities. The podcast released weekly throughout the Fall 2021 semester, and 
all episodes are now available. Scan the QR code to be taken to the streaming site, which links 

to the podcast on all major podcast platforms.
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A Whole New (Online) WorldA Whole New (Online) World
In the spring of 2020, faculty and students across the country transitioned to In the spring of 2020, faculty and students across the country transitioned to 
remote learning. Our campus—the University of Michigan-Dearborn, which historical-remote learning. Our campus—the University of Michigan-Dearborn, which historical-
ly serves many commuter, first-gen, transfer, and working class students—was no ly serves many commuter, first-gen, transfer, and working class students—was no 
different. Professors scrambled to move classes online. Students scrambled to keep different. Professors scrambled to move classes online. Students scrambled to keep 
pace with changes in course content and assignments. Collectively, we puzzled over pace with changes in course content and assignments. Collectively, we puzzled over 
the distinctions between terms like “async,” “hybrid,” and “hyfex.” For many, this the distinctions between terms like “async,” “hybrid,” and “hyfex.” For many, this 
was the first time participating in an online class as either student or teacher.was the first time participating in an online class as either student or teacher.

Humanizing Higher Education

Through Group Chats
by Dr. Maya Barak and Zeena Whayeb

In the era of remote learning, student group chats should be encouraged—not regarded with 
suspicion and punished. They carry many benefits for both faculty and students, promoting peer 

learning and providing a source of community in times of great isolation and beyond.

Photo by Kelli McClintock on Unsplash
[Image description: color photo of a person, from shoulders to waist, wearing a white sweater, standing against a grey background, and holding a cell 
phone with both hands, arms bent at the elbow.
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Collectively, we tried to do our best and maintain a sense of “normalcy” while Collectively, we tried to do our best and maintain a sense of “normalcy” while 
adapting to new frontiers in higher education. Still, remote learning was accompa-adapting to new frontiers in higher education. Still, remote learning was accompa-
nied by numerous challenges. The pandemic exacerbated inequities both on and nied by numerous challenges. The pandemic exacerbated inequities both on and 
off campus, including issues of access to technology, family care responsibilities, off campus, including issues of access to technology, family care responsibilities, 
financial stressors, housing instability, and matters of mental health and wellbeing.financial stressors, housing instability, and matters of mental health and wellbeing.

A deep sense of isolation emerged, especially for first-year and transfer students, A deep sense of isolation emerged, especially for first-year and transfer students, 
who make up more than half of our incoming students each year. Connections who make up more than half of our incoming students each year. Connections 
among students and between students and faculty diminished. People disappeared among students and between students and faculty diminished. People disappeared 
behind Canvas, email, and Zoom. In some cases, they disappeared altogether. A behind Canvas, email, and Zoom. In some cases, they disappeared altogether. A 
number of students came to the realization that remote learning, which generally number of students came to the realization that remote learning, which generally 
requires strict self-discipline, might not be for them.requires strict self-discipline, might not be for them.

The abrupt move to remote learning also halted campus activities and disrupted The abrupt move to remote learning also halted campus activities and disrupted 
social connections. The chance to build relationships and form a sense of belonging social connections. The chance to build relationships and form a sense of belonging 
was stripped away. Students became lonely and unmotivated. Many felt abandoned was stripped away. Students became lonely and unmotivated. Many felt abandoned 
by their peers, their professors, and the University. Ever innovative and resilient, stu-by their peers, their professors, and the University. Ever innovative and resilient, stu-
dents began turning to group chats on platforms such as Discord and WhatsApp for dents began turning to group chats on platforms such as Discord and WhatsApp for 
a sense of community, guidance, and support. All that was needed was one student a sense of community, guidance, and support. All that was needed was one student 
to take the initiative and send out a link inviting classmates to join the group and, to take the initiative and send out a link inviting classmates to join the group and, 
usually, most did.usually, most did.

Group chats gave students an opportunity to utilize peer-learning practices, turning Group chats gave students an opportunity to utilize peer-learning practices, turning 
to others to clarify lecture notes and assignment instructions. They formed study to others to clarify lecture notes and assignment instructions. They formed study 
groups and met via Zoom to prepare for upcoming quizzes and exams, working groups and met via Zoom to prepare for upcoming quizzes and exams, working 
through difficult concepts and examples together. Groups also helped students through difficult concepts and examples together. Groups also helped students 
work independently while holding one another accountable. They reminded each work independently while holding one another accountable. They reminded each 
other about upcoming due dates and exams. The realization that some had already other about upcoming due dates and exams. The realization that some had already 
started on their work often gave others a surge of motivation to begin.started on their work often gave others a surge of motivation to begin.

Beyond academic support, group chats afforded students a comfortable environ-Beyond academic support, group chats afforded students a comfortable environ-
ment within which they could connect as more than students, but as whole people. ment within which they could connect as more than students, but as whole people. 
Advice was offered. Anxieties over the pandemic and about Learning Management Advice was offered. Anxieties over the pandemic and about Learning Management 
System (LMS) glitches were shared, followed by comforting words, commiseration, System (LMS) glitches were shared, followed by comforting words, commiseration, 
and encouragement. Friendships blossomed. Games were played. In short, commu-and encouragement. Friendships blossomed. Games were played. In short, commu-
nities took root and were nourished. It should come as no surprise that group chats nities took root and were nourished. It should come as no surprise that group chats 
quickly became an integral part of student life in this new online world.quickly became an integral part of student life in this new online world.
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Group Chats Under FireGroup Chats Under Fire
As remote learning continued through the Fall 2020 and Winter 2021 semesters, As remote learning continued through the Fall 2020 and Winter 2021 semesters, 
concerns over academic integrity increased. In particular, student group chats were concerns over academic integrity increased. In particular, student group chats were 
targeted on the basis of being targeted on the basis of being criminogeniccriminogenic, or a source of student cheating. Real , or a source of student cheating. Real 
and alleged accounts of “cheating rings” emerged, causing administrators, faculty, and alleged accounts of “cheating rings” emerged, causing administrators, faculty, 
and students to panic. Professors began discouraging the use of group chats. Stu-and students to panic. Professors began discouraging the use of group chats. Stu-
dents were thought to be guilty by association—just being a member of a group chat dents were thought to be guilty by association—just being a member of a group chat 
was cause for suspicion. Meanwhile, being part of a group where a student shared was cause for suspicion. Meanwhile, being part of a group where a student shared 
an exam question or answer—whether or not it was solicited—resulted in severe an exam question or answer—whether or not it was solicited—resulted in severe 
academic misconduct sanctions for all.academic misconduct sanctions for all.

Many professors assumed that the primary factors preventing students from cheat-Many professors assumed that the primary factors preventing students from cheat-
ing were surveillance and control, both of which appeared to be lessened or lost ing were surveillance and control, both of which appeared to be lessened or lost 
entirely in the remote learning environment. For instance, there were no professors entirely in the remote learning environment. For instance, there were no professors 
or proctors present to catch cheating during online exams (at least not without or proctors present to catch cheating during online exams (at least not without 
online proctoring services, which have been fagged as ableist, racist, and sexist, online proctoring services, which have been fagged as ableist, racist, and sexist, 
among other concerns, and which our campus rejected). Moreover, taking exams among other concerns, and which our campus rejected). Moreover, taking exams 
on their computers or other devices, students were said to be just one chat, click, on their computers or other devices, students were said to be just one chat, click, 
or google search away from the answers. Left to their own devices (pun intended), or google search away from the answers. Left to their own devices (pun intended), 
students would be free to cheat as they pleased.students would be free to cheat as they pleased.

And, who wouldn’t cheat under such circumstances if it could boost their grade? And, who wouldn’t cheat under such circumstances if it could boost their grade? 
Arguably, most people. Indeed, criminologists explain that our decisions to engage in Arguably, most people. Indeed, criminologists explain that our decisions to engage in 
deviant behavior, like cheating, are much more complicated than a simple cost-ben-deviant behavior, like cheating, are much more complicated than a simple cost-ben-
efit analysis or whether or not we’re being watched. Such framings of deviance rest efit analysis or whether or not we’re being watched. Such framings of deviance rest 
upon assumptions that people are self-interested rational actors who are deterred upon assumptions that people are self-interested rational actors who are deterred 
from engaging in deviance if and only if potential costs outweigh potential benefits. from engaging in deviance if and only if potential costs outweigh potential benefits. 
They draw upon discourses and narratives that locate the causes of deviance within They draw upon discourses and narratives that locate the causes of deviance within 
the individual (i.e. the problem lies with the “offender” as opposed to cultural or the individual (i.e. the problem lies with the “offender” as opposed to cultural or 
structural factors that may lead to offending).structural factors that may lead to offending).

Ultimately, of course, this is an empirical question. Ease of cheating and risk of Ultimately, of course, this is an empirical question. Ease of cheating and risk of 
being caught are certainly factors that may infuence student decisions to engage being caught are certainly factors that may infuence student decisions to engage 
in academic misconduct. Still, it is worth stressing that students who do engage in in academic misconduct. Still, it is worth stressing that students who do engage in 
academic misconduct are not necessarily “bad actors,” but are often people who academic misconduct are not necessarily “bad actors,” but are often people who 
have made bad choices in the face of challenging circumstances.have made bad choices in the face of challenging circumstances.

| 16| 16
Tr

an
sf

or
m

at
ion

s



As it turns out, a number of individual and peer group factors (e.g. age, family, finan-As it turns out, a number of individual and peer group factors (e.g. age, family, finan-
cial background, friend groups and social participation, gender, GPA, personal goals, cial background, friend groups and social participation, gender, GPA, personal goals, 
self-control) infuence academic misconduct. So, too, do structural conditions, self-control) infuence academic misconduct. So, too, do structural conditions, 
constraints, and the stresses of daily life (and pandemic life). For instance, we know constraints, and the stresses of daily life (and pandemic life). For instance, we know 
that the way faculty set up assignments and courses can encourage or discourage that the way faculty set up assignments and courses can encourage or discourage 
academic misconduct. We know that the pressure to achieve good grades (some-academic misconduct. We know that the pressure to achieve good grades (some-
times exacerbated by family) and general stress infuences academic misconduct. times exacerbated by family) and general stress infuences academic misconduct. 
Lack of time due to family demands, social activities, and work responsibilities also Lack of time due to family demands, social activities, and work responsibilities also 
impact academic misconduct.impact academic misconduct.

Group Chats As Peer LearningGroup Chats As Peer Learning
But, what about group chats? Don’t they facilitate cheating? In some cases they But, what about group chats? Don’t they facilitate cheating? In some cases they 
may, but there is nothing inherently wrong with students talking over apps. Stu-may, but there is nothing inherently wrong with students talking over apps. Stu-
dents talking to other students about courses and exams—yes, even via apps—is dents talking to other students about courses and exams—yes, even via apps—is 
not new. Students have always talked to one another in the halls or during class, not new. Students have always talked to one another in the halls or during class, 
sometimes sharing notes or meeting up for study groups. In fact, we often encour-sometimes sharing notes or meeting up for study groups. In fact, we often encour-
age this type of peer engagement (e.g. classroom breakout discussions, peer review age this type of peer engagement (e.g. classroom breakout discussions, peer review 
activities, team projects). Sometimes we even develop peer learning spaces that activities, team projects). Sometimes we even develop peer learning spaces that 
are explicitly off-limits to faculty, such as student-led Supplemental Instruction (SI) are explicitly off-limits to faculty, such as student-led Supplemental Instruction (SI) 
study sessions, as part of our pedagogical practice.study sessions, as part of our pedagogical practice.

An ample body of research documents the benefits of peer learning. The SI model An ample body of research documents the benefits of peer learning. The SI model 
of peer learning, for example, emphasizes student collaboration and leadership of peer learning, for example, emphasizes student collaboration and leadership 
in reviewing lecture material. Using various activities, student SI leaders facilitate in reviewing lecture material. Using various activities, student SI leaders facilitate 
discussions for those enrolled in a given course. Sessions are used to check for discussions for those enrolled in a given course. Sessions are used to check for 
comprehension and enhance understanding of key course concepts. Student-led comprehension and enhance understanding of key course concepts. Student-led 
study sessions like these boost engagement and retention of information. This is study sessions like these boost engagement and retention of information. This is 
especially important in the remote learning context, where synchronous discussions especially important in the remote learning context, where synchronous discussions 
are often challenging—or nonexistent—and the dehumanizing effects of technology are often challenging—or nonexistent—and the dehumanizing effects of technology 
leave many students feeling disengaged from their classes and peers.leave many students feeling disengaged from their classes and peers.

Faculty are prohibited from attending SI sessions on our campus. They are also Faculty are prohibited from attending SI sessions on our campus. They are also 
prohibited from requesting information about session attendees. The anonymous prohibited from requesting information about session attendees. The anonymous 
nature of these sessions fosters an environment wherein students can engage nature of these sessions fosters an environment wherein students can engage 
freely and confidently with course material without fear of judgement from freely and confidently with course material without fear of judgement from 
professors. Exchanges with other students in SI sessions, as in group chats, builds a professors. Exchanges with other students in SI sessions, as in group chats, builds a 
coequal academic relationship not often found between students and professors in coequal academic relationship not often found between students and professors in 
traditional classroom models.traditional classroom models.
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Peer interaction is an integral part of students’ education and long-term success. Peer interaction is an integral part of students’ education and long-term success. 
When we went remote in March 2020, this interaction just moved online along with When we went remote in March 2020, this interaction just moved online along with 
everything (and everyone) else. Group chats are a crucial adaptation to the remote everything (and everyone) else. Group chats are a crucial adaptation to the remote 
learning environment and challenging realities of the pandemic. They have the learning environment and challenging realities of the pandemic. They have the 
potential to facilitate learning, foster collaboration and trust among students and potential to facilitate learning, foster collaboration and trust among students and 
faculty, and humanize higher education in the face of a growing digital divide. This faculty, and humanize higher education in the face of a growing digital divide. This 
is, perhaps, more important now than ever before as we continue on a collec-is, perhaps, more important now than ever before as we continue on a collec-
tive journey toward establishing the “new normal” in a hopefully not-so-distant tive journey toward establishing the “new normal” in a hopefully not-so-distant 
post-pandemic future.post-pandemic future.

We need more—not fewer—group chats in higher education. Group chats to engage We need more—not fewer—group chats in higher education. Group chats to engage 
students, with or without professors. Group chats to help students lean on and learn students, with or without professors. Group chats to help students lean on and learn 
from one another. Group chats to foster meaningful student and faculty presence from one another. Group chats to foster meaningful student and faculty presence 
and a sense of belonging, of feeling and truly being part of a community.and a sense of belonging, of feeling and truly being part of a community.

Group chats aren’t going away anytime soon. We can fear them. We can punish Group chats aren’t going away anytime soon. We can fear them. We can punish 
them. Or, we can explore the possibilities.them. Or, we can explore the possibilities.
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Community Discord Server
Created and managed by UM-Dearborn students, this space of digital community has 

fourished during the COVID-19 pandemic as students gather to meet and connect with 
others. The server has been especially impactful for the class of 2024, who ended high 

school and began college in a fully virtual environment. Faculty and staff have even joined 
in, interfacing with students in a more informal setting than would typically be possible 
in a student-faculty relationship. Below are refections on this space gathered from the 

students who make this server the diverse community space it is.

Join us! Scan the QR code or visit:
https://discord.gg/HutTqvC

“The Discord really helped me settle into college life. 
I felt because of the Discord, I was able to learn more 
about UM-Dearborn and have a quick and easy way 
to communicate with my peers about anything going 
on at our school or just general questions. Everyone 
here’s really nice and helpful and I feel like I belong.”

“It has helped me keep up with school events and 
get back into socializing after a year and a half of 
solitude!”

“The UMD Discord server gave me a chance to talk 
with students outside the classroom I otherwise 
never would have known. School events, student life, 
and just meeting up with friends became that much 
more possible because of the server. Even if you’re 
only reading through, the place is pleasant to be in and 
there’s almost always someone to talk to.”

“I joined the Discord before I even grad-
uated high school and it helped me get 
to know and bond with my fellow stu-
dents over my first year, which was on-
line. Coming into the in- person year, it 
remains a great way to stay in contact 
with my fellow students to fully enjoy 
my time here at UMD. In addition, having 
so much of the student body in a causal 
setting such as this is extremely help-
ful for student life and planning events 

within the student body.”

“As a sophomore whose freshman year 
was crippled due to COVID, the UMD Dis-
cord was a great tool to build a sense 
of community and get to know others at 
a school where the commuter campus 

can often feel quite disconnected.”
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Amani Abuelenain, Dr. Carmel Price, & Dr. Natalie Sampson

In collaboration with the Environmental Health Research-to-Action (EHRA), the authors created this infographic to impart In collaboration with the Environmental Health Research-to-Action (EHRA), the authors created this infographic to impart 
how low-cost air sensors can be used to detect air quality trends in Metro Detroit. This infographic was part of a larger how low-cost air sensors can be used to detect air quality trends in Metro Detroit. This infographic was part of a larger 
research effort by the authors and its presentation can be found at https://www.youtube.com/watch?v=0keccVmEGs4. research effort by the authors and its presentation can be found at https://www.youtube.com/watch?v=0keccVmEGs4. 
A blurb, with added emphasis, from EHRA’s website reads that EHRA “is a [A blurb, with added emphasis, from EHRA’s website reads that EHRA “is a [community-academic partnership led by community-academic partnership led by 
UM-Dearborn students and faculty in collaboration with local public school students, community organizations, and elected UM-Dearborn students and faculty in collaboration with local public school students, community organizations, and elected 
officials]officials].. EHRA is focused on building skills and intergenerational knowledge in environmental health, community  EHRA is focused on building skills and intergenerational knowledge in environmental health, community 
science, and policy advocacy to address cumulative environmental exposures in Dearborn and nearby communities.”science, and policy advocacy to address cumulative environmental exposures in Dearborn and nearby communities.”
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OTHER DATA & RESOURCES 
• Find several reports, studies, and resources about air pollution & health in Dearborn

and nearby here: bit.ly /airP-ollutiondearborn
• Find air quality data for the Michigan Department of Environment, Great Lakes, &

Energy's air monitors here: www.deqmiair.org/monitoringdata.cfm
• Find air quality data for specific facilities in Michigan here:

www.egle.state.mi.us/maers/emissions query.'..aSP-

| 22
Tr

an
sf

or
m

at
ion

s



Working Together, Attending 
Class

by Wong Tian An

Dear university students and workers,

How can we think of the university as a com-
mons, a community, a site of solidarity? The 
pitfalls and obstacles are many. Let’s consider 
one particular viewpoint: the university as an 
integral part of capitalist society. Viewed as 
such, who are the workers, who are the boss-
es, who are the consumers, and what are the 
commodities? Unlike an Amazon warehouse, 
it’s all quite opaque. To get a better sense, let’s 
follow the money to see how it circulates in 
the metabolism of the institution. 
Let’s start with The Students. Students pay 
tuition to enroll in classes and earn a degree. 
This tuition money comes from some com-
bination of loans, scholarship, financial aid, 
wages, and family contributions.
Where does that money go? It becomes a part 
of The Budget, which includes other things like 
the Endowment, Grants, Donations, and in the 
case of state schools, i.e., state funding (State 
Appropriation, in institutional speak). The En-
dowment itself is rarely touched: instead it’s 
invested into The Market, and the returns are 
what gets spent. A big chunk of the returns go 
back to the people who manage the money. 
Grants are typically brought in by professors 
who apply for them. The professors get some 
of the money, but the institution also skims a 
lot of it off (Indirect Costs). Some of it pays the 
people who manage all that stuff (Grants Of-
fice, etc.). As for Donations, the main function 
of the university president is to schmooze and 
convince rich people to donate.

keeps the system running. That includes the 
President and all the people with funny titles 
like Provost and Dean, whom you’re proba-
bly not quite sure what they do (don’t worry, 
it’s not you; very few people really know for 
sure). Most of these people are bosses, but 
you wouldn’t know it if you listened to them. 
You might start to suspect that money is 
just going around in circles at the top. If so, 
you’re not entirely off base. It’s called “money 
making more money for the sake of money” 
(the “capitalist mode of production”). There 
is some criticism of university administrative 
bloat in a book called Bullshit Jobs, but that’s 
for further reading.
Of course, some of it does go to The Staff, who 
literally keep the place running: maintenance, 
cleaning, food, upkeep. We can at least be sure 
those people go under Workers. A good deal of 
it also goes to The Teachers, who include pro-
fessors and lecturers and such. But they’re a 
more complicated category. Sometimes they 
are workers, sometimes they are bosses. 
In a pure capitalist system, money pays for a 
commodity (donations and state funding are 
more complicated, so we’ll leave those aside). 
So what commodity is the university produc-
ing? There are lots of answers: degrees, re-
search, jobs, pedigree. Does that mean that 
students are the customers, the consumers? 
On one level, absolutely. Students pay money, 
they expect an education. On the other hand, 
customers can also be scammed: we know 
about for-profit universities, unregulated 
Masters programs, and international student 
fees, all designed to make a lot of cash for the 
university. 
At the same time, many students also work for 
the university to pay for their tuition.
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We might think of this as a sort of barter sys-
tem. But that also means that the customers 
are also oftentimes the workers. Moreover, 
some graduates end up being financially suc-
cessful (presumably because of their educa-
tion) and donate to their alma mater, again 
circulating money into the institution but over 
a very long period of time. More interestingly, 
students and alumni have a good deal of lever-
age in making demands of the institution, as 
we have seen with campus protests and boy-
cotts, to the extent that they can indeed con-
trol the purse-strings of The Budget (the stra-
tegic question of how effective these actions 
are in fundamentally changing the institution 
is for another day). So, students are consum-
ers and sometimes also workers.
Now let’s go back to The Teachers. A lot of 
them are professors, but there’s also lectur-
ers, adjuncts, teaching assistants, lab instruc-
tors, visiting artists, postdoctoral fellows, 
and so on. For most of the latter, they may be 
highly qualified with PhDs and all, but they’re 
definitely not management. Now, professors 
on the tenure-track or tenured, are often 
legally considered bosses in private universi-
ties, therefore not allowed to unionize, unlike 
at public institutions.¹  But, they almost never 
think of themselves as the bosses: they work 
to produce new graduates and new research. 
It stands that the vastly different levels of job 
security and prestige means that Teachers are 
incredibly fractured as a class, and the high 
degree of specialization of their academic

training also lends to a silo-ing effect. 
There is a pyramid scheme embedded in The 
Academy, which starts with undergraduates 
at the bottom and professors at the top. Pro-
fessors, particularly at, but not limited to, PhD 
granting institutions, are gatekeepers of their 
domains, and expect to reproduce versions of 
themselves in their students, not understand-
ing that the conditions of the academic labour 
market are far more precarious and compet-
itive than when they were students decades 
ago. The pipe dream of landing a tenure track 
job sustains a good deal of the ranks of contin-
gent faculty, lending to those who view them-
selves as “pre-tenure-track” (or, pre-man-
agement) rather than as adjunct labour (or, 
workers). Other contingent faculty that have 
given up the dream but decide not to quit, 
whether out of love or lack of options (likely 
both), resign themselves to the infinite purga-
tory of being considered “part time,” though 
sometimes union efforts have produced job 
security for some in the form of renewable 
contracts or the equivalent. One side effect of 
this tunnel vision among those climbing up the 
pyramid is, at best, a lack of solidarity, and at 
worst, a pretension to be “scholar-activists” 
who betray their co-workers down the hall. 
The labour that the university extracts takes 
many forms: student workers/interns, 
teaching, research, administration, bureau-
cracy, and of course, all the support of The 
Staff. Again, let’s be clear that it’s not only 
the for-profit universities that exploit both 
workers and students. The idea of a degree 
itself is also worth questioning, but be-
yond our scope here; let’s just note that the 
“brand name” of the institution can often 
be more valuable than the actual product it-
self (this shine of a university brand is called

¹NLRB v. Yeshiva University (1980) made unionizing TT/
tenured faculty at private institutions nearly impossi-
ble. Many public universities like Oakland U and EMU 
have active unions involving tenure-track and tenured 
faculty, and others involving most non-tenure-track 
faculty, called wall-to-wall organising.
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“commodity fetishism”).
So, what would community and solidarity in 
the university look like?
First, being aware of these institutional struc-
tures that often rely on the exploitation of 
workers, students, and nature. Second, real-
izing that we are always more than just one 
thing. The more we ask questions about who 
the workers are and who the bosses are, the 
more the waters get muddied, but the better 
the view. Students and Teachers can exploit 
Staff. Teachers and Staff can defend or be-
tray their own. There is always complicity and 
possibility for solidarity, as the 1U Campaign 
continues to teach us. Also the LEO and GEO 
union fights help to make visible some of the 
labour struggles inside our own classrooms 
and beyond.
This can be demoralising! You might be tempt-
ed to just quit the institution, being exhausted 
by the way you are utilized, tokenized, and 
commodified. That might be the best and 
healthiest option for some. But for most, it’s 
important to remember that simply leaving 
does little to change or dismantle the system. 
Loud invocations to “burn it down” almost 
invariably end up being reformist in their exe-
cution (unless you actually literally do try and 
burn it down. But be warned that under cap-
italism, the institution will survive anything 
short of a thorough job). 
Let’s be clear: The university is an inherently 
counter-revolutionary site. It may house dan-
gerous ideas, books, and people who talk a big 
game, but when it comes down to it, few will 
leave the safety of their jobs or their bigger-
than-yours paychecks for the sake of others. 
Why do you think tenured and tenure-track 
faculty almost never go on strike? Usually, 
only lecturers and graduate students do, 

because they know their precarity, their posi-
tion as workers in the system, and their worth. 
As an institution, the university is a conserva-
tive force, whose ultimate function is to sim-
ply continue existing, with or without you.
At the same time, because of those dangerous 
ideas—or ideas that were once dangerous—
the university also has the potential to make 
revolutionary actors. To be certain, this is not 
the goal of the university, as we have already 
seen. It is merely a risk inherent in the market-
place of ideas. Many times, the university—its 
administrators, professors, and managers—is 
the enemy that gives these revolutionary ac-
tors the experience to come into being. 
So what are the battles that we should pick? 
Which are the hills to die on? How can we 
imagine community, complicity, and solidarity 
in the university through better understanding 
the function of labour, money, and power in its 
everyday function? There are no one-size-fits 
all answers to any of these questions: we find 
our own answers to these through love and 
struggle, together.

Dr. Wong has been an Assistant Professor of 
Mathematics since 2020. You can learn more 
about him on his personal website: https://
www-personal.umd.umich.edu/~tiananw/ or 
send him an email at tiananw@umich.edu
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Conversations about Students as Partners 

 In our debut issue of a zine about 
students as partners, we have shared re-
search partnerships on campus between 
students and faculty, creative projects be-
tween students, and even ideas about how 
to think about the wider partnerships had as 
a community. However, there are common 
and long-standing partnerships on campus 
that may be so commonplace that it is easy 
to forget they are the type of partnerships 
we hope to nurture here at the Zine. One such 
partnership is the Supplemental Instruction 
(SI) Program where SI Leaders (SILs) work 
with professors “to improve students’ grades 
and increase student graduation rates”. This 
is done through open communication with the 
professor and peer-led study sessions with 
students by SILs. I had the chance to meet 
with the current director of the program, Dr. 
Stephanie Hall-Sturgis as well as SI assistant 
supervisors Zenon Sommers and Alyssa Boye. 

Christopher Thomas: What are some of the 
challenges and opportunities of working 
alongside and communicating with faculty, 
staff, and students in the SI program? 

Alyssa Boye: Yeah, I could start off by talking 
about some of the positive experiences I’ve 
had. I know that a lot of students who are 
SILs end up doing research with the profes-
sors that they support because they built this 
really great relationship with them. This will 
often lead to letters of recommendation for 
Grad school or Med school. There are definitely 
some difficulties too. In our contact with the 
provost as student employees, there is a lot

we don’t have access to and a lot of conversa-
tions that we can’t be a part of. So sometimes 
communication can be pretty tricky in terms 
of how we can and can’t help, but there’s still 
a lot of really great things still happening for 
sure. 

CT: I didn’t even think about the provost as-
pect of it. One of the questions does mention 
that aspect of the SI programs’ wider partner-
ships.

Zenon Sommers: I think the other part to look 
at too is that we work with everyone from the 
provost all the way down to a freshman who’s 
just starting out and taking PSYC 101 or any 
other introductory course that we support. 
Getting to meet people at all different points 
in their college career, whether they are start-
ing as a freshman for the first time out of high 
school or whether they got a degree in one 
subject, but here they are 15 years later. Com-
ing back for a degree in another subject. It’s 
all really enriching. I know one student that I 
was working with today had to get someone 
to drive her grandchildren to school so she 
could make it here to talk about psychology 
statistics. It’s great to see all of them grow-
ing, learning, and improving as they work to 
become the members of the workforce that 
they’re training themselves to be in partner-
ship with the university.

Stephanie Hall-Sturgis: And for me it’s awe-
some to see all the students growing. From all 
the different levels, whether it’s my assistant 
supervisors' professional growth and develop-
ment or the SILs on the Program grow more 
confident and secure in what they’re doing. I 
love that!
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CT: Would you say being exposed to these dif-
fering perspectives gives better understand-
ing and insight into the different circumstanc-
es or individuals that are coming into higher 
education? I’d imagine it stops any narrow un-
derstanding of what a college student is or is 
supposed to be in your interactions and even 
helps you interact better outside of college as 
well given these varying experiences?

ZS: I think that in any context where you’re 
working, whether that’s supervising the SI 
program, leading as a SIL, or even just in our 
roles as students. The more people we inter-
act with directly the more experience we have 
in working with different people with different 
life goals or dreams. I think the more differ-
ent cases that we’re exposed to, the better 
informed our decisions can be in any context.

AB: It’s a different perspective also when 
you’re working with students, rather than just 
being another pair of students because we 
are students. We are living through this too, 
so you would think that we fully understand, 
but once you’re in this different position and 
getting feedback about how they’re doing 
and what they’re struggling with, you see that 
sometimes it’s almost the same, but a lot of 
times it’s different from what you’re strug-
gling with. So having a different relationship 
with the other students and your peers is also 
something that I found has helped me broaden 
my perspective about college in general.

SHS: And I would imagine that being in this 
program you see so many different strengths, 
right? Different skills bring different strengths 
and weaknesses into the position and through 
staff meetings, professional development,

and feedback on the session plans, SILs get 
stronger in the weaker areas and shine where 
they’re already strong.

ZS: Definitely.

CT: And comparing your appreciation or un-
derstanding before being in the SI program 
with your appreciation or understanding after 
being in the SI program, would you say there 
has been any changes in how you view the 
students, faculty, or staff individually, but also 
their relationships?

SHS: Good question.

AB: Yeah. I’d say there’s been a bit of a change 
now that I’m within the program. I found that 
it opens a lot of doors in that you build a pretty 
close relationship to the professors that you’re 
supporting as well as our assistant position. 
You know, we are reaching out to a lot of pro-
fessors, getting their input about the program, 
and organizing different meetings events. It’s 
interesting just getting to talk one on one with 
professors. When professors know I’m an as-
sistant supervisor for this program, they will 
ask me a lot of questions about it, be so inter-
ested in learning about it, and just having that 
kind of conversation with a professor, where 
they’re asking you questions, is something 
I had never experienced before. It was very 
odd probably the first time it happened, but it 
builds a pretty strong bond, and it makes me 
feel like I’m very familiar with the people that 
I work with.

ZS: Definitely, and I would say that happens a 
lot in the SIL role as well. The first time that 
I supported a course as an SIL I got to expe-
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rience that transition of viewing the profes-
sor as someone who was there to grade me 
poorly and send me out scared of the subject 
to viewing them as someone I’m working to-
gether with as a colleague to help students 
learn. And not only in the SI program did my 
perception of things change, but also in SI ses-
sions and classes there’s opportunities to sort 
of spread the love a little bit. Say when you’re 
in an SI session and a student comes in and is 
like, oh my gosh, the professor is such an xyz, 
and is so nitpicky about this and really makes 
everything so hard. It gives an opportunity to 
have those conversations with other students 
about a different perspective on the professor 
role and a different perspective on how stu-
dents and professors can interact. So that’s 
been a really powerful thing for me to be able 
to see in my last three years with SI.

AB: Yeah, I have noticed that a lot too.  I feel 
sometimes SILs can act as a kind of bridge 
between the students and professors. I know 
from my experience in SI sessions students 
have asked me about having testing anxiety, 
how to study better, and wanting to talk to the 
professor, but feeling uncomfortable. And just 
being there to bridge the gap between those 
two and kind of share your relationship with 
the professor to the student is sort of encour-
aging them to build that relationship. That has 
been something that I’ve also noticed as a SIL. 

CT: My questions are a bit wordy so bear with 
me, but would you say that the SI relationship 
between faculty and students impacts the 
perceptions or views that the administration 
has? And how would you say that affects ad-
ministration decision making? Or would you

say that there’s any noticeable effect at all 
that it has?

SHS: So, you’re asking about the impact that 
the relationship between SILs, faculty, and 
students has on the administration?

CT: Yeah, and you all already mentioned the 
provost too, so I was thinking, oh my gosh, it’s 
like a movie, you sort of foreshadowed this 
question. 

SHS: I think that there’s a lot of feedback with 
regards to what’s going on in the SI program 
up to the administration level because they’re 
always trying to figure out what we can do 
to tweak it. How we can make it better, how 
we can offer more services for students, you 
know? Where are the weaknesses, what are 
we doing? We’re always working on how we 
can make the program better. Take all feed-
back from our SILs for the students who at-
tend the sessions. We do all kinds of midterm 
surveys, in-semester surveys. We’re always 
trying to gather that data, so we can figure 
out; okay, what do we need to do better? 
Where are we lacking? What are we doing 
well? So, I think it’s a lot of feedback as we’re 
trying to make it the best program that we can 
have.

ZS: Chris correct me if I’m wrong, I think that 
the question was more so about how the work 
that the SI program does impacts the admin-
istration more broadly, rather than like how 
does the administration tell us what to do?

CT: Not more broadly, but because a lot of de-
cisions that the administration makes are go-
ing to impact students and faculty, do you not-
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ice how the SI program impacts the adminis-
tration’s decision making?

ZS: Okay.

SHS: Well, it’s data driven, right? Zenon, 
wouldn’t you say the whole program is da-
ta-driven? 

AB: I feel like it’s more of the student employ-
ees that are aiding in that relationship with 
faculty and students in my experience. If that 
makes sense.

ZS: Yeah. In response to your question as you 
worded it my one-word answer would be no. 
There’s very little involvement, like direct in-
volvement, in what SI does beyond Dr. S’s boss, 
who’s boss’s boss is the provost, right? 

SHS: Right.

ZS: That said, there have definitely been occa-
sions in the past where the SI program has en-
gaged with the administration to advocate for 
different policies university wide, but that’s 
something that we’ve been asked no longer 
to do. So that’s no longer something that this 
program is engaged in, that is, advocating to 
administration directly.

CT: Okay. I didn’t know the SI program had his-
tory of doing that. That’s very interesting.

SHS: That happened before my tenure, Chris. I 
wasn’t here.

ZS: It used to be the case that SILs would or-
ganize groups to go to regents’ meetings, talk 
to the Chancellor, listening sessions and stuff

like that, right? Where SILs would go to ex-
press concerns that they’re getting from their 
students and concerns of their own. In a group 
setting with remarks prepared and numbers 
behind what they’re talking about, very data 
driven, and go straight to the administration, 
make their case, and have those conversa-
tions. But again, that was in the past and 
something we’ve been asked no longer to do.

SHS: Because we want to foster a more collab-
orative approach between faculty, staff, and 
students.

ZS: I don’t know I’d say that. That was proba-
bly the maximally collaborative approach, be-
cause it was having those direct collaborative 
conversations. It definitely made it more of a 
two-way street, right? And now with the new 
policy of not doing that anymore, that element 
is probably in the opposite direction of what 
you’re looking for in the Zine.

CT: It is.

ZS: Yeah, like an escalation of the antagonism, 
I guess.

AB: Yeah.

CT: I definitely would make that conclusion 
and to sort of bounce off the question I just 
asked because of what you mentioned Dr. S 
and I know every semester there are surveys 
given to students for course assessments, do 
you ever look at that data and compare when 
there is an SIL in the course to when there isn’t 
an SIL in the course? Looking at the results of 
those student assessments are you seeing 
any specific trends?
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ZS: The short answer is no; we don’t have ac-
cess to that data. The data that we do have 
access to is a report we send to the IRE, which 
is the office of Institutional Research and 
Effectiveness. They help us figure out what 
impact SI has on grade point average. We see 
more quantitative impact like what the aver-
age grade of a given course for students who 
did attend SI vs didn’t attend SI as well as who 
attended more SI vs less SI. The general mes-
sage I can relay to you is that the more SI you 
attend the better your grade is. Last academ-
ic year our average improvement was a little 
over a quarter of a [letter] grade, for attending 
any SI at all, up to almost half a [letter] grade 
improvement if you attend SI every week.

CT: Do faculty receive any surveys about their 
experience of the course?

ZS: Yes, and not every faculty member is very 
happy with us. Most faculty are very happy 
with us.

SHS: We’re not perfect. We try.

ZS: You know, some of it has to do with a mis- 
alignment between our goals and faculty's 
goals. For example, one faculty member we 
had was upset because the SIL wouldn’t do 
exactly what the faculty member asked the 
SIL to do. Except that’s not what the SIL’s job 
is. We had a couple SILs resign for medical rea-
sons, so those professors were very unhappy 
because we weren’t able to provide a replace-
ment for the SI leader. This has both to do with 
the labor shortage and new policies in place 
that we’re not allowed to keep substitutes 
to fill in when people have to step down for 
courses. I’d say these are the primary sources

of any dissatisfaction.

CT: That’s interesting, I’d say that’s good news, 
not bad news.

AB: There are a lot of professors who are high-
ly satisfied with the SI program.

CT: The majority are happy.

SHS: Yeah, for the faculty, the majority are 
very pleased with their SIL.

ZS: Yeah. It’s a very positive experience for the 
student employees as we find out when we 
have them evaluate the program and their ex-
perience with it. It’s a very positive experience 
for the students who attend SI sessions too 
because we survey them directly at the end 
of every semester.

CT: I can definitely say Alyssa made cognitive 
psychology – oh yeah! You were in the class 
too. Sadly, I didn’t come to all the SI sessions.

ZS: Was that fall of last year?

CT: It was winter.

ZS: Winter this year, yeah, I was there too. That 
was a good time.

CT: I was always told to not ask yes or no 
questions, but is there a trend in the type of 
students in terms of career goals or academic 
backgrounds that become SILs? For example, 
do you all usually see someone who’s trying to 
become a research scientist, or would you say 
it’s more diverse in this respect?
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SHS: No, it’s all over the place.

ZS: Yeah, there is no trend. We have tradition-
al students and non-traditional students. In 
the past we had one SIL who had to bring her 
three-year-old daughter to some meetings, 
and she became the collective child of the pro-
gram and would hang out in the office while 
her mom was in class. We have students who 
are hoping to head straight into the workforce, 
into health professions, or research careers. 
We have prelaw students, engineers, aspiring 
mathematicians, and business students. So 
yeah, we have just about everyone.

Interview conducted and edited by Christo-
pher Thomas.
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Lyceum, a publication established at UM-Dearborn in 1971, showcases the creative talents of writers 
and artists within the university community, featuring poetry, short fiction, non-fiction, drama, 
photography and artwork submitted by students, alumni, faculty, and staff. During the Fall 2021 
term, Lyceum hosted a series of open writing workshops (Future workshops will occur biweekly on 
Mondays, 5:30pm, in room 2123B in the UC building). This led to a special Lyceum-Zine collaboration 
in which attendees were invited to refect on what it means to view students, faculty, and staff 
as partners. These students shared their joys, frustrations, and hopes on sticky notes, which we 
have digitized for publication. In what follows, we share attendees’ thoughts in their own writing.

Lyceum Collaboration
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To learn more about Lyceum or get involved, 
scan the QR code or visit 

https://lyceumliterary.com 



A Zine about Students as Partners is a collaborative project founded at the Universi-
ty of Michigan - Dearborn by students, staff & faculty, http://wolverzine.org/

Cover Art: The zBoard
Logo Art Design: The zBoard & Yasmin Ruckes
Layout design: The zBoard
Editing: The zBoard
Printing: Mixam Print

A Zine about Students as Partners serves as an outlet for students, 
staff and faculty to demonstrate that they are partners as well as 
to explore the implications of such partnerships. The collaborative 
and reciprocal nature of such relationships is essential to re-posi-
tioning how students, faculty, and staff work together. 

We publish diverse and inclusive content while allowing contrib-
utors to refect on what these partnerships mean to them. In this 
way, we intend to extend ongoing dialogues about students as 
partners and center egalitarian learning among our campus com-
munity. 

If you want to get in-
volved, visit our website 
https://wolverzine.org/ 

or send us an email!
thezboard@umich.edu




